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 Fairfax High School Mission, Vision, and ESLRs 
 
 

Mission Statement 
 
Fairfax High School is a community of learners committed to valuing individual potential, 
developing responsible citizens and ensuring success for all. 
 
 

Vision 

The Fairfax High School Community envisions a learning environment where: 
 
We are all in a constant state of learning and we seek out opportunities to learn. 

The process is active and engaging, not passive. 
 
We reflect on our work honestly and make changes when needed. 
 
We treat everyone in our learning environment fairly, consistently and compassionately to 
encourage and reinforce good learning. 
 
We maintain high expectations that are clear to all and known to everyone. 
 
Our roles as students, parents, community members, teachers, administrators and staff support 
learning that is rigorous and coherent. 
 

Expected School wide Learning Results (ESLRs) 
 
Students will demonstrate academic competence, with emphasis on language arts and 
mathematics literacy. 
 
Students will demonstrate effective English communication, critical thinking, research and 
technology skills. 
 
Students will demonstrate personal responsibility, tolerance for individual differences and 
participation in school and community life. 
 
Students will set goals and pursue appropriate college and career goals. 
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LOS ANGELES UNIFIED SCHOOL DISTRICT             DAVID BREWER 

Fairfax High School             
Superintendent of Schools

 

7850 MELROSE AVENUE, LOS ANGELES, CALIFORNIA 90046         EDWARD M. ZUBIATE 
TELEPHONE: (323) 370-1200 FAX:  (323) 651-5803             Principal 

A LEARN SCHOOL 
 
May 10, 2007 
 
Dear Fairfax High School; School Site Council; Richard Alonzo, District 4 Superintendent; 
LAUSD Central SLC Committee; and David Brewer, LAUSD Superintendent,  
 
The following document is our request for proposal for the Academy of Media and Performing 
Arts. AMPA will be a Small Learning Community devoted to nurturing students’ dreams, and 
preparing them for a career in the performing arts and mass media. AMPA will provide students 
with a well-rounded liberal arts education that will lead to pursuing a university education or a 
set of skills that will lead them on a vocational path to variety of technical and creative careers in 
mass media, entertainment and the performing arts. 
 
The Academy of Media and Performing Arts (AMPA) will be a small learning community of 
approximately 400 to 500 students, in grades 9 through 12. Students will interact with the school, 
teachers, support staff, and each other in a variety of academic, counseling, social, extra-
curricular, and work-place internship settings, all geared toward guiding each student to stay in 
school and to succeed. The rigorous, standards-based curriculum of the AMPA will align with 
the California State Learning Standards, and AMPA will provide each student access to all A-G 
requirements. Our students will demonstrate a mastery of the California State Learning 
Standards and possess the skills necessary to pass the CAHSEE. Upon graduation, students will 
be well prepared for pursuing their college and career plans.  
 
All members of our small learning community have a role in achieving our goals. We have had 
several meetings with each other and are planning future meetings with families and students to 
assist us on all decisions and goals. 
 
AMPA is an SLC devoted to the whole student. We look forward to becoming a small school 
where students begin their journey on a path that leads to a successful and meaningful life. We 
look forward to discussing our SLC with you. 
 
Sincerely. 
 
 
 
Justin Kirby      Austin Naughton 
Writing Team member    Writing Team member 
 
 
 
David Siedelman     Erik Travis 
Administrator      AMPA Design Team Leader  
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Academy of Media & Performing Arts 

Faculty 

 
Administrator 
David Siedelman 
 
Counselor 
Kathleen McDonough 
 
English 
Ben De Baldo    
Justin Kirby  
Erik Travis 
Marion Levine 
 
ESL 
Carrie Chliyeh 
Karen Ritvo 
 
World Languages 
Georgina Guizar (Spanish) 
 
Career Adviser 
Anna Paikow 
 
Math 
Julie Kellogg 
Bill Kerr 
Eric Morillo 
 

Performing Arts 
Joyce Harris    (Dance, Drama) 
Robert Sexton    (Choir) 
Raymundo Vizcarra (Band) 
 
Physical Education 
Ramsey Miura 
 
Science 
Kelsey Riley 
John Shakespeare 
George J Waddell 
 
Social Science 
Apryl Hall 
Robert Read 
 
Special Education 
Chloe Forphal (DHH) 
Geraldine Hurley (SDC) 
Steve Lamoree (SDC) 
Austin Naughton (RSP) 
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The Academy of Media and Performing Arts  

Purpose 

Technical arts professions are central to the continuing growth of the entertainment 

industry, an industry that continues to fuel a multi-billion dollar employment market in 

Los Angeles County.  These professions require advanced communication in language 

arts, math-science, critical thinking, problem solving and creative-thinking skills.  

Today’s workplace requires excellent interpersonal, multiculturally sensitive human 

relations and “teamwork” skills. Many of today’s high school graduates lack the requisite 

skills to pursue high tech, post-secondary training programs and related careers. Our 

purpose is to increase the numbers of students staying in school, graduating with a 

Fairfax diploma, and pursuing career goals through learning these advanced skills 

applicable to the world. 

 

Fairfax High School is situated in an area of numerous film, theater, television, radio, 

music, print media, and related production businesses. This fact creates a considerable 

potential for opportunities for providing work-study, internships, and technical arts 

electives. Potential community partnerships with community colleges, such as Los 

Angeles City College and Santa Monica College, as well as our continuing partnership 

with the Greenway Arts Alliance, will help us offer elective courses in stage craft, 

lighting design, sound engineering, music recording/editing, film/digital video production 

and print media. 

Mission Statement 

The Academy of Media and Performing Arts (AMPA) will lead students to develop 

audio-visual communication skills, teamwork, and comprehension and application of the 

core academic subjects through a meaningful high school experience. The program will 

combine academic rigor and modern technological skills to prepare students upon 

graduation for entry-level positions and post-secondary programs in the mass media and 

performing arts. 
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Vision Identity 

 
The Academy of Media and Performing Arts (AMPA) will be organized on the campus 

of Fairfax High School to serve primarily students who have an interest in the Performing 

Arts and/or the technical “behind-the-scenes” careers in the field of entertainment and 

mass media. AMPA will function as a small learning community at Fairfax by offering 

classes and academic support to students in grades 9 through 12.  

 

AMPA is planning to open in the Fall of 2007 by identifying interested incoming 8th 

graders and our current 9th grade class, with full enrollment by Fall of 2008 of students in 

grades 9 through 12. All significant demographic and academic groups existing on the 

Fairfax High School campus will be included in AMPA, including students with special 

needs and English Language Learners. The academy’s population, demographically, 

should reflect the diversity of the overall Fairfax High School population. 

 

The intent of AMPA is to offer classes and extra-curricular activities to a set of 400 to 

500 students who choose to join our academy.  We look forward to preparing each 

student with the skills necessary to graduate from Fairfax High School.  We expect that 

all AMPA students will matriculate from Fairfax High School having successfully 

completed the A–H course requirements, as well as choose a possible career in the media 

and performing arts fields. 

 

Achieving these goals will require developing and maintaining good relationships over 

long periods of time with a diverse group of students and adults. It requires excellent 

communication among community members and close attention to detail. It requires 

creativity, enthusiasm, compassion, and intelligence. It requires a great deal of ongoing 

learning on the part of both students and adults. AMPA is committed to helping each 

student achieve at his or her greatest potential. 

 

In addition to the A–H classes, students in the AMPA will have opportunities to explore 

the world of careers in the mass media and performing arts through special activities and 
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electives related to the arts.  Our media and performing arts focus is not limited to our 

elective offerings.  As an essential part of our focus on the mass media and performing, 

AMPA will employ an interdisciplinary, project-based approach to learning in all classes 

in order to demonstrate that learning can be exciting and rewarding, as well as 

challenging. We will provide additional educational opportunities through Los Angeles 

City College, Santa Monica College and the Abe Friedman Regional Occupational Center 

(ROP/ROC), and after school electives, including Marching Band, etc. 

 

Students will be involved in collaborative projects within classrooms and outside 

classrooms. They will perform, produce and publish work individually and in 

collaborative groups. Final projects produced by members of our learning community 

will be displayed at various events and venues including concert, theatrical productions 

film festivals, and art galleries. One of the most important media projects, the school 

newspaper the Colonial Gazette, will be housed in the AMPA, but the Journalism class 

that produces it will be open to students of all Fairfax High School’s SLCs. 

 

AMPA staff will arrange field trips and collaborate with individuals, organizations and 

employers involved in arts, entertainment and mass media in the greater Los Angeles 

area. Through these partnerships, we will establish opportunities for paid and unpaid 

internships for our students as well as invite guest presenters onto our campus. 

 

We will also develop close relationships with the elementary and middle schools that 

provide an early education for most of our students. Each year we will plan to provide 

concerts and theatrical performances designed for local middle school and elementary 

school students. AMPA will additionally work with performing arts programs at colleges 

and other postsecondary institutions in the local area. We will plan each year to bring all 

AMPA students, through field trips and other activities, to college campuses for 

performances and events. This will help to make our students more aware of the 

opportunities for learning, social growth, and career preparation that colleges and 

universities provide in our competitive society.  
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A major aspect of AMPA’s vision will be the use of arts education integrated with the 

core curriculum. Students will make connections between the arts and history, literature, 

science, mathematics and physical education. Students will come to understand that 

rigorous academic study includes an appreciation for the role of the arts in our lives. The 

members of the AMPA believe that learning comes alive when students integrate core 

curriculum with the richness of music, drama, dance, cinema, mass media, and the related 

technical arts.  

 

AMPA seeks to offer students the courses they need to become successful in the world 

they will encounter after high school. All AMPA students are placed in a program that is 

individually considered and that is carefully tailored to meet the students’ particular 

needs. Programming and matrix building are the responsibility of the lead teacher and the 

counselor, who will work closely with knowledgeable administrators and with the lead 

teachers of other SLCs in a coordinated effort to ensure that all students at Fairfax High 

School, not only the students in the AMPA, have access to a rich, standards-based, 

appropriately varied curriculum. The lead teachers of the Fairfax SLCs will meet 

approximately once per month to share information, coordinate budgets, and plan 

activities with the Fairfax High School administrative team. 

 

We will be able to enroll our students in classes offered by other small learning 

communities or by school-wide departments that meet particular needs such as Advanced 

Placement, English Language Development, Special Education, and World Language.  

We will strive to develop programming purity, especially in our core subject classes, but 

we will also be accommodating the needs of our students by maintaining flexibility and 

cooperation in programming across all the SLCs on the Fairfax campus.  

 

The lead teacher of AMPA and the administrator assigned to assist and guide our work 

will collaborate to ensure appropriate student behavior both in and outside the classroom. 

The lead teacher, the SLC administrator and other staff will handle most discipline issues 

in AMPA internally. More serious discipline issues will be referred to the Fairfax campus 

dean of student discipline or to site administrators for appropriate counseling and 
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intervention. Discipline, school safety issues, use of shared school facilities, special 

schedules, and budgets are handled by balancing needs and capabilities of AMPA with 

advantages and amenities offered campus-wide by the Fairfax site staff. In all cases, we 

follow the guidance and procedures detailed in the School Impact Report.  

 

At Fairfax, most funds are still coordinated and controlled at the site level under the 

authority and guidance of the Principal, the School Site Council, and/or special program 

councils and coordinators. However, we expect significant funds will be distributed to 

AMPA (as well as to the other Fairfax SLCs) for use in staff development, supplies, field 

trips, supplementary curricular material, and other educationally relevant purposes.  We 

will seek to secure community foundation grants to fund special projects within AMPA. 

 

We plan to establish an advisory group, consisting of parents / guardians, staff members, 

and students, to advise us in responsibly constructing budgets and making long-term and 

short-term planning decisions related to resources. The lead teacher and the site 

administrator assigned will assist AMPA by working cooperatively to manage and 

distribute funds allocated specifically to AMPA. Management of SLC-specific budgets 

will ultimately be their responsibility. When significant funds are involved, discussions 

of budget priorities are conducted in meetings of SLC teachers and staff. Consensus of 

the community is sought prior to allocation.  

 

With a few exceptions AMPA’s classrooms will be located near each other in the same 

general area of the Fairfax High School campus. Since Fairfax High School operates on a 

traditional track calendar, the process of reorganizing the campus so that all SLCs will be 

more or less contiguous should be relatively straightforward, as compared to schools on a 

multi-track calendar. This work will be completed by end of summer, 2008. 
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Rigorous, Standards-Based Curriculum & Assessment 

The curriculum of AMPA is built upon district graduation and university-level A-H 

requirements. However, we will also offer our students unique opportunities to enhance 

this rigorous academic preparation with an immersion in cultural learning that highlights 

the performing arts and mass media. The AMPA faculty expects that all students will 

pass the CAHSEE on their first attempt and will meet their A–H requirements during 

their time as members of AMPA. While we have high academic expectations, we also 

realize that not every student will master every task. Some students will need more help, 

and some students will need very specialized, carefully targeted help. So, in addition to 

our rich and rigorous curricular program, we are developing a detailed intervention 

program to identify needs when they exist and to ensure that we try to meet them. In this 

section, we will first describe our overall approach to curriculum and assessment. 

Afterwards, we will describe our plans for intervention. 

All AMPA courses, both required and elective, are based on State Content and 

Performance Standards. AMPA teachers will prepare lessons based on standards and 

deliver instruction that is engaging, highly challenging, and also effective and appropriate 

to students’ levels of proficiency as determined by a cross-section of data. A major goal 

is to have students facilitate their own learning through the expanded use of teaching and 

grading rubrics and continued development of project-based learning.  

Our teachers are expected to develop curricula that bring the performing arts into focus in 

every subject area. Teachers are also encouraged to help students to create or perform 

works of art as one part of their expressive and intellectual response to the curriculum.  

Teachers will meet on a monthly basis to discuss the progress of students they share. 

During this time, teachers make recommendations for students who are struggling 

academically or personally.  

Each student in AMPA will create a portfolio that stays with the student through his or 

her participation in AMPA. Through portfolios, each AMPA student will demonstrate 
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mastery in at least one area of the AMPA theme. The portfolio will contain selected 

samples of student work from students’ classes and key learning activities, including 

essays, photographs, music, video and other examples of student work. It also contains 

records of interdisciplinary, cross-curricular projects the student has engaged in, records 

of work experience and internships, students’ creative projects, and information about 

students’ academic, social, and lifelong study goals. All AMPA students will maintain 

portfolios to document and showcase their learning and their talents. Families are asked 

to assist students with creating and maintaining these portfolios.  

A variety of strategies, instructional topics, and differentiation according to levels of rigor 

will be used to assess students’ progress. Since assessments profoundly influence what 

students study, the teacher’s role is key in determining the purpose and methods of 

assessment. Assessments require students to apply principles and theories, to analyze, 

synthesize and make judgments. They use higher-level thinking and creative arts skills 

for their student projects and presentations. 

Our philosophy of education is grounded in pedagogy that embraces the importance of 

cultural and social development. The curriculum is based upon the learning community’s 

common goal of ensuring the graduation of every student in our SLC. To that end, 

instruction at every stage will be designed to be as accessible as well as challenging.  

An important component of our plan deals with middle school articulation. It is the goal 

of AMPA to seek the input of the local feeder middle schools. Specifically, we maximize 

the opportunity for teachers to interface with middle school teachers in two ways: a) by 

having the high school level teachers understand the current level of performance of 

incoming students through examination of specific data and b) by communicating to 

middle school teachers the content and level of mastery we expect their students to 

possess upon entering AMPA and the Fairfax community as a whole. 

Multiple means of assessment, in accordance with all appropriate State Standards, are 

used to measure and insure the academic progress of all AMPA students. This includes 
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traditional forms of standardized testing and writing assessments, as well as district 

periodic assessments in specific content areas.  

The AMPA instructional plan incorporates accommodations and modifications necessary 

to teach all students effectively, including students eligible for Special Education and/or 

Gifted and Talented Education services and English Language Learners. Students with 

special needs are expected to participate in the overall activities of AMPA, with 

appropriate accommodations and modifications, in accordance with their Individualized 

Education Plans. English Language Learners will follow the ESL 1-4 sequence and 

participate in elective classes and cross-curricular projects. 

Students who accelerate will have the opportunity to gain concurrent enrollment at local 

colleges fulfilling both high school and college credit and will be able to enroll in any 

Advanced Placement and Honors classes that are not available through AMPA by 

passporting to classes in other SLCs on the Fairfax campus or by enrolling in global A.P. 

and elective classes (such as Band) that are available to all students campus-wide. To 

inform students of available courses that they can take for credit we are currently working 

with counselors from Santa Monica College and Los Angeles City College, as well as 

with our school’s Career Advisor, who counsels high school students regarding credit-

earning concurrent job training programs available through the Regional Occupational 

Programs and Centers and other advanced career training programs provided by the 

district’s Division of Adult and Career Education (DACE). Our goal is to have all 10th 

graders visit a four-year university and spend time learning about the requirements for 

admission and the types of support available to help them gain admission to colleges. We 

would also like to take advantage of the District’s LAVA program for online learning so 

that students can enroll in Advanced Placement courses or academic support 

opportunities that provide them with additional time and resources.  

AMPA integrates its core classes by grade level around general themes in order to help 

structure cross-curricular activities and to make more coherent and meaningful the 

curriculum in each subject area. Possible themes in each grade level may include: 
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• 9
th 

Grade: Awareness of the world of performing arts and mass media 

• 10
th 

Grade: Benefits of the performing arts and mass media for our own 
development 

• 11
th 

Grade: Becoming a member of the AMPA community 

• 12
th 

Grade: Becoming a member of the AMPA community in the world we live 

Teachers from different disciplines will collaborate to connect their classes thematically 

at certain points. Our emphases on the mass media and performing arts fields are 

reflected in our course syllabi that show threads from other courses that teachers plan to 

weave into their curriculum. Our thematic approach helps weaves together activities and 

field trips that include multiple classes and disciplines, including visits to museums, 

theatrical productions, author readings, musical events, television, film and music 

recording studios, newsrooms, and other places. Many of our classes provide vehicles for 

students to connect to the world of art and to understand the careers available in the 

media and performing arts fields. 

This information and their reaction to it becomes an important part of their portfolio, so 

that the goals that they set for themselves, especially goals related to preparation for 

success in postsecondary schools, is always near at hand, an essential part of their 

learning. The portfolio links the students’ ongoing experience in AMPA to their 

postsecondary goals, and they also include reflection related to the students’ educational 

accomplishments in middle school and elementary school or other educational 

experiences the student may have had prior to enrollment in AMPA.  

AMPA teachers and other community members will establish and maintain contact with 

outside art and professional organizations, employers and colleges to support student 

internships. One of these partners is the Greenway Arts Alliance (GAA), which is located 

on our school campus in the historic Greenway Court Theatre. As one of our primary 

community partners since 1999, the GAA has provided our students with a variety of 

paid and unpaid internships and after school multi-media workshop offerings. In July 

2005, NEWLINE Cinema “adopted” Fairfax High School. In February 2006, Volunteers 
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from NEWLINE Cinema began working with our students as career and college mentors 

and on simulated film industry projects.  

In the classroom, student will share their views of the world by reacting, recording and 

producing works of their own, such as videos, plays, portfolios and in school 

publications. We envision a space on campus where we can showcase our students’ 

artistic expressions to the Fairfax community and to anyone who visits the Fairfax 

campus. 

Fairfax students already come together to support their fellow students in their artistic 

endeavors. One example is “Da’ Poetry Lounge,” a cutting-edge open mic poetry and 

spoken word event, sponsored by the Greenway Arts Alliance (GAA), held free of charge 

Tuesday nights at Greenway Court Theatre. 

We will set up a high school-community college entertainment technical arts articulation-

collaboration contract agreement, allowing us to apply for federal grants for career 

training programs. ROP will assist with providing entertainment production-related 

technical arts elective courses. We will continue to pursue additional partnerships, 

especially with movie and television studios in the local area. 

Both instruction and learning in every classroom are enhanced by the use of interactive 

instructional technology. Every classroom at Fairfax High School is equipped with at 

least one computer, and our students use these computers often and extensively to gain 

supplemental information and to provide graphic enhancements to projects. The use of 

technology often varies widely depending on the content area and the local teacher’s 

strategy, but all of our teachers are committed to the enhancement of the educational 

process through the use of computers, the Internet, and other various other instructional 

technologies. To promote meaningful learning for all students, we strongly believe that 

technology must be used in real-world applications that support research, design, 

analysis, composition, and communication. Maintaining access to technology throughout 

the student's school career, integrating technology so that it is available for all kinds of 

learning, and deploying uses of technology that move away from traditional teaching and 
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learning methods are necessary components of a successful technology strategy for 

educating students. Technology is also employed by students and teachers to help make 

the portfolio process more effective and easier to maintain and document.  

AMPA is developing and beginning to implement a comprehensive student intervention 

plan. We base our plan on the following elements:  

 • First, we must develop means of identifying students who need intervention and 

of understanding what type of intervention will likely be most appropriate and 

successful.  

 • Second, we must either provide the extra help the student needs or refer the 

student to Saturday School. 

 • Third, we must have a way of measuring or judging when and whether the 

intervention has accomplished what was needed in the case of the individual 

student or students involved.  

 • Fourth, we must have a plan for providing alternate (or, sometimes, repeated) 

interventions for students who have not succeeded even with the extra help 

provided through intervention  

 • Finally, we must have a way of evaluating the success of our intervention 

strategies as a whole, of deciding whether particular intervention strategies and 

referrals we have been using are truly meeting the needs of the students and the 

high expectations of the community.  

We will use a variety of information to identify students who need intervention, both 

academic and social/behavioral. The data we will examine for this purpose will include 

grades, attendance records, and standardized assessment scores. This data can be 

retrieved easily from our schools SIS or ISIS systems once the school has provided a 

code that associates the student with our SLC. Using these systems and the Districts DSS 

database, we can also examine data longitudinally, identifying, for example, past 

behavioral issues a student may have had. Retrieving data sources on our incoming 9th 

graders from the middle schools will also prove to give us a valuable head start. We are 

  



17

currently giving all of our 9th and 10th grade students the Gates-McGinity reading test, 

which provides an important additional source of data. 

An important part of our intervention program, both for step one and for steps two and 

three, will be our mentoring program. At full capacity, AMPA will have approximately 

400 to 500 students. Each teacher and administrator associated with AMPA, including 

those without fulltime classroom assignments, will be assigned 20 to 25 students that they 

are expected to help mentor. This will involve building a personal relationship with the 

students and their families over time, regularly reviewing academic and behavioral 

success, and discussing post-secondary plans with students and families. Our SLCs lead 

teacher, assisted by the counselor, will be responsible for disseminating the data and 

information mentioned above for each group of mentees to the mentor teachers; as well 

as, coordinating time and resources for interaction and intervention. The lead teacher and 

the SLC administrator will be responsible for ensuring mentor teachers are getting the 

support they need to be successful.  The vision includes the creation of an advisory 

session each week. 

Once students have been identified for intervention, there are several paths we can take to 

provide help. The first, and most obvious, is a meeting with the student’s family or 

primary caregiver(s). We want to establish why the student is having difficulties 

academically, behaviorally, or both. The meeting will develop a preliminary intervention 

plan. This could be as simple as informing the family that the student is not doing well 

and then providing regular communication with them about the student’s progress. It 

could also involve formal contracts, or referrals to tutoring programs or other forms of 

academic remediation.  In addition, behaviorally-oriented programs like IMPACT might 

be determined to be appropriate, as well as daily signature forms, email or phone 

communication between the mentor teacher and the parent(s)/guardian(s), and similar 

monitoring and compliance devices will also normally be a part of the attempted solution.  

Resources permitting, we plan to establish an AMPA Family Center and provide a room 

or office where families know they are always welcome. This will encourage our families 

to come to the school, either for scheduled meetings or just to stop by and observe and 
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talk. Parent/guardian volunteers would be asked to work in the Family Center and 

coordinate teacher–family communication as well as inform families about available 

educational and community resources.  

Bi-monthly family meetings will inform families of efforts made and help needed. They 

will provide families with an opportunity to meet with teachers and express their 

concerns as well as provide input and ideas for future interventions and activities. Student 

grades will be available at parent/guardian meetings. Students who need academic help in 

one or more subjects will be referred to tutoring. Tutoring will be, in all likelihood, the 

most frequently used intervention strategy for improving specific academic needs.  To the 

extent resources permit, AMPA teachers will also provide tutoring after school for 

students who need it. 

There are many other referral options for our students currently. Among the most 

frequently utilized now are referrals to Healthy Start, IMPACT, the Fairfax Required 

Learning Academy, including its Saturday school, the Fairfax Community Adult School, 

our campus psychologist, and other Special Education staff members. There are many 

others, and we are always looking to expand our options in this area to meet specific 

students’ needs.  

Prior to testing, students will be taught skills to assist them in taking the CAHSEE and 

other standardized tests. Some of this will be done in class, by adapting the Life Skills 

curriculum, for example. Students who need additional help or additional time to sharpen 

their test-taking skills will be invited to work with teachers after school. As of January 

2007, AMPA teachers have begun to take employ Kaplan testing preparation materials, 

which Fairfax High School now provides, to assist them in these activities.  

Other strategies for intervention include exposure to guest speakers and participation in 

field trips that focus not only on academics but also on good citizenship and healthy 

living. Placement in internship programs and jobs that provide service-learning 

opportunities can also serve some intervention needs.  
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Students who have difficulty responding to all of these intervention efforts will not be 

lost. Students who have consistently over a long period of time had difficulty in the 

academic setting, despite all intervention efforts, and students who strongly want to focus 

on skilled labor options, rather than university acceptance, can take additional classes that 

better address their needs with our community partners, such as the Regional 

Occupational Centers (ROC) and Regional Occupational Programs (ROP). 

Success must be measured at regular intervals. Review of data sources indicating student 

improvement, or lack thereof, will be made every five weeks. Grades, attendance and 

assessment scores will be redistributed to mentor teachers for evaluation. Students will be 

asked to self-report on the success of certain interventions. Families will be asked to 

provide input on student success. Community partners providing intervention efforts, 

mentoring, internship and job opportunities will be asked to evaluate the success of the 

program. Teachers and staff will be asked to reflect on the success of the various 

intervention strategies.  

If we as a group or as individuals are not successful, we will re-evaluate each component 

of the intervention plan and its programs and determine what needs to be done 

differently. Measurements and guidelines will be established to indicate whether or not 

an intervention is successful. Teacher meetings will be held at least once per academic 

term to address intervention strategies and to ascertain and discuss successes and 

challenges. Common conference meetings will be held in which individual student needs 

will be highlighted and discussed. Lead teachers and administrators will meet frequently, 

daily if needed, with teachers to ensure teacher and student needs are being met. 

Students, families and community partner interviews will be held to ensure that the needs 

of these stakeholders are also being met.  We will focus on the motto, “No Friend Left 

Behind.” 
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Equity & Access 

The Academy of Media and Performing Arts of Fairfax High School strives to welcome 

all interested students, families, community members, and staff. 

We have conducted outreach to students and their families through the distribution of an 

informational brochure and presentations at meetings for students and families. 

Fairfax High School, as a whole, will sponsor a series of informational forums about the 

offerings of the Small Learning Communities and Visual Arts Magnet Program.  Through 

this campus-wide activity, each SLC will conduct an Open House designed to showcase 

the opportunities available to students.  Student preferences will be recorded through a 

survey that will be kept on-file so that they can provide their top three choices.  

It is our expectation that most students in our SLC will arrive from the “feeder” middle 

schools.  Other students may be new to the Los Angeles area or from area private 

schools.  In addition, students living outside of the Fairfax residency district will be 

granted out-of-district permits based upon availability. Admission to AMPA is based on 

student choice, which is documented on the preference forms.   

Students already enrolled in an SLC may request a transfer into our SLC from another 

Fairfax SLC, based upon availability.  Conversely, students from our SLC may decide to 

transfer to another SLC on the Fairfax campus and can arrange to do so by following the 

procedures described in the Fairfax High School Impact Report. Such transfers will 

require student and family permission in addition to approval by the lead teacher or 

administrators of both SLCs involved in the transfer. In some cases, students will be 

asked to provide written rationale before the transfer request will be evaluated and action 

taken to accommodate it.  

Students who want to enroll in classes in other SLCs will be accommodated whenever 

possible and whenever schedules permit, including such as elective and Advanced 
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Placement classes.  Individualized accommodations may be further needed for students 

who require English Language Development and/or Special Education services. 

When students from other SLCs similarly request admission to classes offered by AMPA, 

and we have space to accommodate them, we will gladly do so. Our goal is to provide a 

strong sense of community, but we want to have individual student needs for curriculum 

access as our top priority.  In the event that a class is not available at Fairfax, we would 

like to offer students the opportunity to participate in LAUSD’s LAVA program, which 

provides on-line learning access, including Advanced Placement. Classes. 

AMPA welcomes all interested students to learn about and join our learning community. 

We seek to offer a highly differentiated learning experience that can meet a range of 

learning styles and interests.  Given the rich cultural and linguistic diversity of Fairfax, 

AMPA will nurture a respect for human differences and diversity by working 

cooperatively with campus-wide and community-based support services to ensure that the 

learning needs of students are known and appropriately-served. 

Our staff is trained and knowledgeable about accommodations for students with 

specialized learning needs, from English Language Learners to students with 

Individualized Education Plans to students identified for the Gifted and Talented 

Education program. 

For students with moderate to severe learning challenges, small-group courses will be 

offered through the Special Education department with the goal of providing inclusive 

support in general education core classes and electives.  It is our belief that 

“mainstreaming” in creative arts classes creates opportunities for educators to examine 

their teaching strategies more closely and helps guide professional development.  

Teachers can learn new skills that make the creative arts curriculum and instruction more 

easily accessed by as many students as possible. 

Fairfax High School has already implemented a collaborative service delivery model to 

provide inclusive learning opportunities for students with special needs.  For example, 
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selected general education classes include Special Education and English Language 

Development staff members so that as many students as possible will have access to the 

general education curriculum.  A benefit of the SLC transition is Fairfax’s plan for each 

SLC to occupy contiguous spaces as a way to further enhance both our accessibility and 

our visibility on the Fairfax campus.  

AMPA staff members will evaluate disaggregated student data to guide our practice in 

providing individual student interventions. We also use this data to help inform our 

curricular offerings and classroom practices.   We also use data and evaluations derived 

from portfolio presentations and other performance-type assessments to inform and 

modify our practices.  Among other things, we look at grades, attendance data, and 

assessment results from various standardized tests, including the CAHSEE, LAUSD 

periodic assessments, California Standards tests and the assessments used by the Special 

Education and English Language Development evaluation processes. 

Such data can usually be retrieved from our schools SIS or ISIS systems and we are 

striving to include other forms of data, including reading assessments such as the Gates-

MacGinitie and Degree of Reading Power. We will also analyze the transcripts of 

incoming students to guide us with regard to their learning needs. 

Our SLC is committed to providing every AMPA student with the following:  

 • Equity and access to a rigorous curriculum in every classroom and subject area, 

recognizing that equitable treatment means that some students may need 

accommodations or modifications.  

 • An opportunity to succeed and excel through recognition and cultivation of 

different learning modalities and different ways of expressing intelligence and 

proficiency (e.g., an attention to Gardner’s idea of multiple intelligences and 

measures that adhere to and highlight each of them)  

 • Gender equity, which includes an understanding and appreciation of diversity in 

and among genders  

  



23

 • A schedule that ensures them full access to classes that fulfill the University of 

California’s A–G requirements for admission  

 • Procedures and norms that build respect for diversity through culturally 

proficient creative arts activities that provide scope for all students to participate, 

enjoy, and succeed  

 • An active understanding of ethnic, cultural, and individual diversity among all 

students and adults in our community. 

 • A personal connection to learning within our community among the teachers 

and staff in our community who facilitate the learning of students. 

 • Participation in a school culture that models equity in all practices  

AMPA also supports the notion of culturally relevant pedagogy for all of its students and 

in all of its classes. Professional development within the SLC maintains a focus on 

providing teachers the information and tools they need to ensure that the learning 

community provides curricular and social experiences that are culturally sensitive and 

take advantage of the learning experiences embedded in the cultures of the students and 

their families.  

Families and community members will be given open access to students’ teachers and 

classrooms.  Correspondence will be available in multiple languages and translators from 

our student body and staff will be made available to assist people who need translation 

during conferences and at SLC gatherings. We will use a variety of communication 

methods, including a website, email, phone calls, and letters.  The SLC proposal and plan 

will be on file at the school. Families will be provided a copy on request and will be 

invited to at least one meeting per year in which our plan is reviewed for additions and 

changes. 
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Personalization 

AMPA will be a small learning community of about 400 to 450 students. In order for us 

to function as a successful learning community, it is essential that the teachers and staff 

of our SLC know each and every one of our students personally. Our relatively small size 

and the fact that our students take the large majority of their classes with teachers of 

AMPA will help this happen, but there are many other factors that contribute to 

developing and maintaining the personal relationships within the AMPA community. All 

of these factors help make academic learning more powerful as our students become 

more connected to their learning.  

An essential ingredient in our work to personalize the educational experience of our 

students and staff is found in our leadership structure.  Our lead teacher will work to 

build community collaboration in the following ways: 

• coordinating the community’s resources and its budgets 

• assisting with construction of matrices and master schedules 

• programming students into classes they need 

• coordinating communications among our staff and students 

• leading the effort to reach out to families and bring them into closer association 

with our SLC 

• Coordinating communications with families, businesses, schools, and agencies 

that are able and willing to assist our students.  

The lead teacher also will work to design and facilitate our staff development program 

that focuses on developing strategies that can further enhance the degree and 

effectiveness of personalization among our community members. Our professional 
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development goals include an evolution into a professional learning community focused 

on helping our educators and students advance in their learning. 

We will strive to provide opportunities for colleagues to develop collaborative 

relationships.  Our SLC administrator provides overall coordination and guidance to our 

staff and is responsible for ensuring that students and teachers have a safe, welcoming 

environment in which to study and teach.  The administrator provides instructional 

leadership and helps support teachers who need assistance and training to improve their 

practice. It is our hope that the SLC administrator’s office will be located with our SLC’s 

classrooms.  We are planning to incorporate leadership and counseling office space in 

this area as soon as resources allow, and we will work cooperatively with the school site 

principal and the school leadership council to facilitate this process. We also have plans 

to develop and support a centralized meeting place for students and staff. 

The administrator will provide discipline and counseling support for our students. 

Referrals and conferences related to discipline in AMPA will be managed and facilitated 

primarily by this administrator. Day-to-day coordination of SLC activities, including 

overseeing enrollment, scheduling and programming of students, will also be this 

administrator’s responsibility. In effect, this SLC administrator will become very much 

like a small school principal, providing vision and leadership to our community to ensure 

that AMPA functions effectively and makes reasonable progress towards achieving our 

primary goal of high school graduation for all students.  

The counselor of AMPA also will play a central role. The counselor will assist with 

development of the master schedule and programming of students. The counselor 

monitors student data, recommends interventions, and helps teachers and other 

community members focus on and interpret data related to student progress, including 

grades, standardized test results, and attendance data. The counselor will help the lead 

teacher evaluate student data prior to placement. Evaluation and monitoring of data, such 

as test scores, grades, and student needs, is essential when placing students in classes. 

The counselor will also play a role in assisting the SLC administrator with school 
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discipline and school safety and will provide liaison to on- and off-campus counseling 

services, including college and career advisement.  

The curriculum of AMPA enables teachers to deliver instruction that is based on 

understanding of students’ diverse learning styles and multiple modes and expressions of 

intelligence.  We believe that the most successful students are those who have informed 

and supportive families. To that end, the teachers, the counselor, and the SLC 

administrator will contact families by telephone, through special targeted mailings, and 

through face-to-face conferences that involve students, teachers, and family members. 

 

AMPA hopes to create an advisory session to enhance the personalization of our 

educational program. Each teacher and administrator will be assigned to work with a 

group of students that they are expected to help mentor. This will involve building a 

personal relationship with the student and their families over time, regularly reviewing 

academic and behavioral success, and discussing post high school and postsecondary 

plans.  We are also considering developing a refinement of this program in which each 

teacher will use school data to identify three students who appear most at risk of dropping 

out of school or who may most benefit from additional academic or social intervention. 

Providing we can find resources to support this effort, we anticipate providing meetings 

and activities with these specially identified, facilitated by their mentors, so that they can 

become more closely connected to our community and so that their individual needs can 

be more directly addressed. 
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Accountability and Distributed Leadership 

The leadership plan and structure of AMPA and the general duties and commitments of 

those who take responsibility for providing day-to-day leadership within our SLC was 

described in some detail in the previous section, Personalization. Leadership is an 

important ingredient in achieving success. It cannot be neglected, and it is essential that 

individuals step forward and take on the challenge and the responsibility of leadership 

within our community, but it is also essential to note that we work hard within AMPA to 

cultivate a culture in which leadership is not so much a formalized role but a situational 

event. We hope and expect that all members of AMPA are willing and able to express 

themselves as leaders when the time comes for leadership. This includes students, 

families, and classified workers as well as teachers, counselors, administrators. We are all 

in this effort together, doing hard work for a very good cause, and we all have things to 

learn from each other.  

AMPA is ready to be a functioning SLC on the Fairfax High School campus. The Fairfax 

campus principal, the site level staff, and the leadership councils at Fairfax fully support 

our effort to provide a personalized, creative, inviting educational environment for the 

students who choose to participate in AMPA. They have all provided much 

encouragement and support as we launched our program and moved forward, and we 

work closely with them to ensure that our SLC’s activities are consistent with the policies 

of LAUSD, District Four, and the Fairfax campus as a whole and that they further the 

goals we have all set of making sure that every student receives a powerful and enabling 

education that prepares him/her for long-term success in life both at Fairfax and in the 

years after. As much a cliché as the phrase “No child left behind” has become (and as 

enveloped in politics as it now is), we still hold firmly to the simple but powerful call-to-

action that the phrase “No child left behind” so starkly and compassionately puts before 

us every day. AMPA also has another motto that we will focus on: “No friend left 

behind.” 
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Students will be an important part of our leadership. Students will report on events for 

school, families, and community. Students set the tone of the academy by telling all other 

shareholders what their needs really are and by providing suggestions for improving the 

way our SLC functions to help them reach their goals. Students also will take a very 

active and direct leadership role by serving on our SLC steering committee. 

In addition, students help disseminate information about AMPA to the Fairfax 

community, to families, and to siblings and peers at Fairfax and at other schools. We plan 

to expand our student involvement in leadership activities and hope to use the advisory 

program to help us do that. After advisory classes are established, we plan to have 

students democratically elect student representatives and leaders who will attend 

important academy meetings as well as help in the organization of fundraisers, field trips, 

special events and grants. Through their elected leaders, students will also gain an 

opportunity to provide input during curriculum planning and assist in evaluating the 

overall direction of the center.  AMPA will share information with the other SLCs and 

with Fairfax site administrators, school level staff, school leadership councils, and others 

in a number of ways. We have already mentioned and continue to mention our website 

and our newsletter, both of which provide regular communication to the community 

about our goals and activities. The website affords people opportunity to comment on our 

program, ask questions, provide suggestions, or just set up a dialogue with AMPA 

leaders, families, and teachers. All the lead teachers and other representatives of the 

Fairfax campus SLCs will meet on a regular basis, to share and coordinate activities and 

discuss concerns and plans face-to-face. The school principal will facilitate these 

meetings and the school improvement facilitator assigned to the Fairfax campus. In the 

event that disputes or conflicts arise among SLCs, the School Impact Report provides a 

dispute resolution process designed to address and resolve issues in a more formal way.  

Data and accountability are closely linked. Accountability, in some respects, depends on 

data simply because quantifiable data is the most reliable way of providing a basis for 

judging whether and to what extent success has been achieved and goals have been met 

and for communicating the conclusions drawn from such judgments. The situational 
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validity of data in making judgments about effectiveness in a context as complex and as 

human as individual education presents a more difficult question than simple reliability of 

quantitative data can meaningfully address, but it is clear that it is important to select and 

evaluate data to inform decisions that fall under the conceptual umbrella of educational 

accountability. As discussed in detail in earlier sections of this plan, AMPA leaders and 

teachers use a variety of data (and use it frequently and in a variety of contexts) to 

provide formative judgments about teaching and programming of students, including 

specific interventions that might be needed. These data include, among others, the 

Portfolios, which are designed to provide more methodological rigor to assessment than 

normal portfolio processes generally allows, letter grades, standardized test scores 

(including CAHSEE scores, CELT evaluations, and results of LAUSD periodic 

assessments, among many others), attendance data (including graduation and retention 

rates), and classroom observations. Several teachers within the AMPA community are 

particularly adept at staging and interpreting data, and we plan to use the expertise of 

these community members to help every member of our SLCs, including students and 

families, focus more closely on data as a means of informing educational decisions. 

However, our goal is not to rely on a few internal data “experts” any more than we intend 

to rely on just one mode of measuring student progress. Instead, we will work in our staff 

development program to increase the capacity of all members of the SLC, and 

particularly all of AMPA’s teachers, to become better, more sophisticated users and 

interpreters of data prior to making critical educational decisions that affect the lives of 

their students.  

We believe reflection is essential in all pedagogy. Hence, we will every year pass out 

surveys to all stakeholders asking them to evaluate our gains in comparison to our goals. 

The results of these surveys help inform our year-end staff development meeting, a 

meeting in which we spotlight our successes and challenges and focus on evaluating and 

revising as necessary our SLC vision and plan.  

Evaluation of our SLC vision and our SLC plan must also take place in the light of the 

ongoing data we will gather about our students’ performance. Partly this will be done as 
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an informal, ongoing process as we work to develop a school culture and day-to-day 

school practices that truly advance our students towards the high goals that they and we 

have mutually set. Also, at least once a year we will visit our vision and our plans of 

action in a focused staff development meeting that is more formally staged and 

facilitated. In this meeting we will call both on data (described more specifically in the 

paragraph above) and on reflection about our practice and lessons learned. At the end of 

the meeting we will define a process for modifying our plan and for adjusting our 

practices or adding new elements when necessary and possible in order to help push 

everyone closer to realization of the student achievement goals that form the raison 

d’etre of our SLC.  

We are fortunate to have the excellent resources and expertise of the Fairfax campus, 

District 4, and LAUSD Central available to us to help us develop our SLC and more 

effectively educate our students. We make frequent use of these resources, calling on 

compliance and curricular experts to help inform our practice in departments and in the 

SLC as a whole. These experts provide valuable professional development for our 

community. Teachers from other schools and academies will be brought in to help assess 

student work, so we can ensure student work is being assessed on the same rigorous 

standards across our small learning community.  

Control and management of budgets related to our SLC will be an ongoing and evolving 

process. Most funds at Fairfax will be managed through site level and District level 

offices. Some however fall under the purview of the school’s leadership council and, 

increasingly, funds are allocated directly to SLCs for activities, material purchases, staff 

development, and other educational uses. We expect our budgetary responsibility to 

increase as our autonomy increases, but we fully realize and appreciate that this is an 

evolving process that will come, if it comes, one step at a time. Our leadership team’s 

steering committee (the SLC administrator and lead teacher along with two other 

teachers, a student representative, and a parent) will make allocations of funds that are 

specifically allocated to our SLC. Informal consultations with other affected SLC 

members, particularly our teachers, are a very important part of this process, and these 
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consultations provide transparency that is necessary for fair and ethical decisions related 

to use of such funds.  

We will be constructing matrices and master schedules. The lead teacher and the SLC 

counselor will mainly do this job. Our SLC administrator will also assist in this process. 
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Collaboration, Parent & Community Engagement 

Family involvement in AMPA activities is expected and will be cultivated. We know that 

student achievement is highly correlated with positive parental involvement in school 

life. Families and teachers will be essential collaborators in our SLC.  

We will work to provide all families with information about happenings related to our 

SLC, and we will make sure that information is translated and put into forms that are easy 

for them understand and use. Special notices to families will take the form of letters that 

we will send home with students or that we will mail and/or e-mail. Regular family 

contact will also come in the way of an academy newsletter to be published several times 

a year, phone calls discussing individual needs and opportunities, and integrated class 

assignments where students may interact with families. Families will be informed very 

early on about the Portfolio and how their collaboration is essential to make this possible. 

Discussions of individual student progress, academic and social, will be mainly 

facilitated through family-teacher conferences that will be held at least twice per 

academic year. Families will also receive syllabi of their students’ classes, and individual 

teachers will keep families informed of classroom assignments, projects, and activities. In 

addition, we are beginning to make extensive use of the Internet to help us send and 

receive information from families. Our teachers have already begun to post lesson plans, 

classroom events, and curriculum on our school website for families to read.  Our 

newsletter will inform families, students, and the Fairfax High School community, as a 

whole, of our SLC’s longer term plans. Teachers will be encouraged to make frequent 

phone contact with families of students who need extra help, are having difficulties, or 

have done something positive. Our SLC counselor will also stay in phone contact and 

maintain close communication with families. 

Each of our students will have a Portfolio, which will document and guide their progress 

in our SLC. Families will be strongly urged to participate in setting up these portfolios 

and in helping students maintain them.  
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Families will play an essential role in the leadership and activities of AMPA. Families 

will be encouraged to lead groups on a variety of field trips, including visits to colleges.  

Representatives will be present at meetings where major decisions are made, and they 

will make recommendations on a variety of issues. They will be given voice in all 

decisions that significantly affect their students. 

Resources permitting, we plan to establish an AMPA Family Center and provide a room 

or office where families know they are always welcome. This will encourage our families 

to come to the school, either for scheduled meetings or just stop by to observe and talk. 

Volunteers will be asked to work in the Family Center to assist with communication 

efforts and other activities, as well as inform families about educational and community 

resources available. 

Family meetings will provide families with an opportunity to meet with teachers and 

express their concerns as well as provide input and ideas for future interventions and 

activities. Members of the community will also be invited to offer advice and support so 

AMPA can become an important resource for cultural activity in the Fairfax area. 

Members of our SLC will work to cultivate relationships with members of the mass 

media and performing arts industries in the greater Los Angeles region to provide access 

to support and develop internships for our students.  

Through innovative work/study programs, internships and other programs, AMPA seeks 

to partner with additional community, educational and professional organizations to offer 

its students access to opportunities outside of the traditional school curriculum. AMPA 

will work to create a student employment program that is specifically tailored to help 

students successfully enter the work force in the fields of mass media and performing 

arts. The program will focus on career building strategies that cover everything from the 

application process, to networking, to the successful resume and the letter of acceptance. 

We will also cooperate with other SLCs at Fairfax High School and with postsecondary 

institutions.  Teachers from other SLCs will sometimes be invited into our meetings to 

help us assess student work, so we can ensure that our students’ work is being judged by 
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the same rigorous standards that the other Fairfax SLCs are using.  We hope that our 

relationships with postsecondary institutions will include Los Angeles City College, 

Santa Monica College, West Los Angeles College, Cal State Northridge, UCLA and 

other schools in the area.  We will include field trips, counseling visits, and college 

application support services in the overall effort to connect our students with 

opportunities beyond our campus.  We plan to investigate extending our relationships 

with some of these postsecondary schools in ways that allow us to offer concurrent high 

school and college credit for some of our SLC classes. 

  



35

Professional Development 

AMPA will regularly scheduled meetings at which we devote our time to the discussion 

of students and their work. These meetings will to be in small groups involving selected 

groups of teachers rather than the whole AMPA community, but we also have whole 

community meetings, including exhibitions and portfolio demonstrations, that focus 

directly on student work. In addition, we spend some meetings, both in small groups and 

in a whole community context, evaluating student data. These meetings have been 

mentioned and described in earlier sections of the plan.  

Next year, our staff development meetings will partly focus on the development and use 

of the Portfolio. Resources permitting, we will train our teachers in the use of this 

portfolio tool, one of the unique features of our academic and personalization program in 

AMPA. We plan bring in teachers from Roosevelt High School who have experience 

with the Portfolio to help provide our teachers information about practical day-to-day 

work with individual Portfolios.  

AMPA will hold regular staff development meetings to plan and implement SLC lessons 

and activities. These meetings and their various purposes have also been described in 

some detail in earlier sections.  

Though the majority of our professional development meetings will be planned and 

organized for our teachers and other professional staff, all of our meetings are open to 

families and interested community members. We will use our newsletter and our website 

to keep families appraised of the dates, times and agendas of these meetings. Students 

too, when it is appropriate to do so, will join our meetings, and student reflection on our 

school’s progress towards meeting their needs and expectations will be actively solicited 

through surveys, through question-and-answer sessions with student leaders, though our 

website, and through informal conversation in the previously-mentioned advisory 

periods, Life Skills classes, and all other classes in our AMPA community.  
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Data is an important, in fact an essential, ingredient in our staff development process. In 

earlier sections of this plan, we have described how we will use various types of data to 

inform our community and adjust our goals and practices, including how the Portfolios 

are becoming a central focus of our self-assessment, so we’ll not repeat it here. We see 

ourselves as a professional community of practice, and we know that in order to keep a 

close eye on our practice, we must keep a close eye on the data that derives from our 

program.  

All of our classrooms will provide curriculum that is anchored in the California State 

content standards. In those classes (electives, for example) where content standards are 

not specifically available, our teachers will meet and use student work and professional 

consensus to establish a clear set of learning outcomes. We will also try, whenever 

possible, to coordinate our approach to standards-based education across curricular areas. 

This, we believe, will provides for a richer, more engaging experience and help to 

support project-based learning and assessment, will be consistent with our use of the 

Portfolios as a means of portfolio assessment and goal-keeping. We will also administer 

periodic assessments, standardized tests, and follow all other district initiatives designed 

to measure and ultimately further improve instruction at our school. For example, all of 

our students will be programmed into classes that allow them to complete the A–G 

requirements that qualify them for admission to the California State University system 

upon graduation from high school. We will provide appropriate and carefully targeted 

assistance to English language learners, students with IEPs and other students with 

special requirements and needs. Our Portfolios will comply with the District’s initiative 

on Ensuring Systems of Accountability by including individual graduation plans and 

goals for ensuring success on CAHSEE and other standardized tests required by the 

District and the State of California.  

Much of our professional development will be geared towards providing personalization 

strategies that ultimately help teachers more effectively differentiate their instruction and 

that contribute to a higher level of interest and engagement among both students and 

teachers. For example, we may agree to plan to conduct lesson studies on a regular basis, 
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once each month, based on research from the Annenberg model. During these meetings 

teachers will follow a specific protocol. Through a range of collegial activities, lesson 

studies will provide a format for teachers to create effective classroom sessions, 

constructively critique each other’s classroom methods and collaboratively work toward 

growing a stronger SLC culture.  

Our professional development plan also includes programs designed to bring out 

leadership capabilities in our SLC members and to further inform the leadership skills of 

our lead teacher, counselor, SLC administrator, and others directly involved in our 

school’s day-to-day leadership.  

We will share our data and our insights with the Fairfax High School community and 

with the community at large through our website and our newsletter. Regular meetings 

that involve the lead teachers and other leaders from all the Fairfax SLCs will also help 

us share information and learn about the successes and challenges of other SLCs. We also 

will send SLC leaders, teachers, families, and sometimes even students to outside staff 

development workshops and activities to further develop their potential and to have them 

share information from our SLC with others and gather information about new 

developments in education that we might want to consider exploring. For example, 

English teacher might attend the annual meeting of California Teachers of English; where 

they will help our SLC establish a relationship with The California Writing Project and 

the National Council of Teachers of English. We would like for the staff of Facing 

History and Ourselves to provide training for all of our teachers in at least one staff 

development meeting.  

All of us will share with each other what we individually and as a group need to work on 

to enhance our capacity for success. Our leaders already read and share research that may 

benefit our students and extend or refine our vision for AMPA’s ultimate success. For 

example, our ELA Cadre has brought protocols and concepts for staff development and 

classroom practices from District ELA Cadre meetings to the English, Special Education 

departments, and we will continue to do so. We have provided honorariums to guest 

speakers and to artists who demonstrate their techniques to our community, and—
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resources permitting—we will continue to do so. We would like to form a cadre of 

teachers who will to travel to Sacramento to view examples of The Portfolio at schools 

there.  

In order to organize and implement these various professional development activities, we 

will use a combination of banked time, common conference period scheduling, substitute 

time, and after-school meeting time consistent with the terms of the LAUSD-UTLA 

contract.  

Members of AMPA are interested in planning a retreat once a year to facilitate our 

professional development program. At this retreat, one of the major subjects will be 

planning professional development for the coming year. Providing resources remain 

available for this activity, we will continue our retreats that lay the groundwork for the 

year ahead.  
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